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ABSTRACT 
This guide is intended to help Ohio parents to participate 

more fully in the development of their child's Individualized Education 
Program (IEP). The guide addresses the following aspects of the IEP process: 
the vision statement; present levels of performance; the need for specific 
performance statements (with examples of bad and good statements); 
identification and statement of the child's needs; statement of measurable 
goals (with examples of bad and good goals); statement of objectives (with 
examples); statement of procedures for each objective; identification of 
person/s giving the services; criteria for evaluating each objective; 
schedule for delivering services and reviewing the IEP; specification of 
services; least restrictive environment provisions; transition from school to 
community; the transition plan; employment/postsecondary education; and 
determination of long-term outcomes. (DB) 

Reproductions supplied by EDRS are the best that can be made 
from the original document. 
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The Ohio Coalition for the Education of Children with Disabilities (OCECD) is a statewide, 
nonprofit organization that serves families of infants, toddlers, children and youth with 
disabilities in Ohio, and agencies who provide services to them. OCECD works through the 
coalition efforts of the 5 8  disability organizations which comprise the Coalition. 

Established in 1972 and staffed primarily by parents of children and adults with 
disabilities, persons with disabilities, and education professionals, the Coalition mission is to 
ensure that every Ohio child with special needs receives a free, appropriate, public education in 
the least restrictive environment to enable that child to reach hisher highest potential. 
Throughout Ohio, the Coalition’s services reach families of children and youth with all 
disabilities. 

children in all educational settings. In addition, youth are assisted to become their own self- 
advocates. Through knowledge about laws, resources, rights and responsibiiities, €hilies are 
better able to work with agencies to ensure that appropriate services are received for the benefit of 
their sons and daughters. 

OCECDjs programs help parents become informed and effective representatives for their 

Address: 
Phone: 

Bank One Building, 165 West Center Street, Suite 302, Marion, i3H 45302-3741 
(740) 382-5452 (VoiceflDD); (800) 3 742806 (Toll Free); (740) 383-6421 (Fax) 

COALITION PROGRAMS FOR PARENTS AND SCHOOLS 

Family Ties Project - Provides workshops 
emphasizing normal child development, 
parenting skills, the value of early 
intervention and early childhood education, 
and the parents role in the IEP process. 
Outreach to under represented families in 
urban centers and rural areas is a feature. 

Parent Involvement in Education 
Project - Supports local level efforts to 
connect families to appropriate services for 
their children with special needs, ages 5 - 
2 1. Provides individual parent assistance as 
well %s worksliops on the IEP process, 
Section 504, IDEA ’97, specific disabilities, 
classroom modifications, and other topics. 

Technical assistance to parent mentor 

Education is provided through statewide 
p$,jjjeea o f ~ e  Ohio D q j m e n t  of 

meetings, retreats, site visits and telephone 
consultations. 

Parent Training and Information Center 
Project - Disseminates information to at 
least 500,000 parents, professionals, and 
members of the public regarding disability 
issues. Publishes the FORUM newsletter 
with subscriber support. Trains parent 
leaders from diverse parent organizations 
across the state to support families and to 
provide personal assistance. 

It’s My Turn - CUrriculWi which proni6teS 
increased capacity of youth with disabilities 
to make choices and to advocate for 
themselves. Students g~ the compet-cies 
to learn, work, live, and recreate in the 
comm-iini~. 

Printing made possible by U.S. Department of Education, Office of Special Education and Rehabilitation Services - 
P.L. 105-17 hdividuals with Disabilities Education Act, through the Ohio Department of Education. The Parent 
Training and Information Center Project is lOoO/c funded by federal fun& st $281,410. However, the opinions 
eqressed herein do not necessarily reflect the position or policy of the U.S. Department of Education. and no official 
endorsement by the U.S. Department of Education should be inferred. 

Printed 03/2001 PlUCE $12.95 - One copy FREE to parents in Ohio as supplies are available. 
(Written September of 2000) Copyright 2000 Ohio Coalition for the Education of Children with 
Disabilities 
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§300.344(a)(l) The Public agency shall ensure that the IEP team 
for each child with a disability includes the parents o f  the child 

Since the reauthorization of Individuals with Disabilities Education A c t  
(IDEA) 1997 and the beginning o f  high stakes proficiency tests in 
Ohio, the IEP process is even more important than ever! 

For years parents o f  children with disabilities have been satisfied with 
having their children included in attendance a t  their local public school 
buildings. I t  has been a hard fight with hard won battles. Now they 
are raising the stakes. Parents of children with disabilities not only 
want their children to  attend local school systems, they also want their 
children t o  be educated t o  higher levels. Parents want their children 
t o  read, write and have the opportunity t o  go t o  college o r  enter into 
the competitive work force. Parents want result oriented education. 
I t  is no longer acceptable for  children with disabilities t o  have a 
separate curriculum which does not meet the standards f o r  all 
children. 

§3w.26(3)(ii) To ensure access of the child to the general 
curriculum, so that he or she can meet the educational standards 
with the jurisdiction of the public agency that apply t o  all children 
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For this t o  happen parents must be knowledgeable in the IEP process. 
I n  fact, they need t o  be the experts on i ts purpose and process. If 
parents are t o  be equal partners they must have the ability t o  write an 
IEP themselves. Hopefully this IEP guide wi l l  give parents the 
knowledge t o  do this. 

Remember 

"PARENTS ARE THE EXPERTS ON THBR CHILDREW 
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THE VISION 
I n  Ohio, the IEP form has an area on the IEP that addresses the vision 
(future planning) far  your child. The idea of this is t o  help the IEP  
Team focus on the future of the child. How are we going t o  get from 
where we are now t o  where we want t o  be by the time the child 
graduates? 
The vision can be statements like: 

John wants t o  attend Marion Technical College after graduation. 
John's parents would like him t o  be able t o  read, write, and do math 
at  grade level by the time he graduates. 
John's parents would like him t o  be able t o  attend a regular 
kindergarten when he leaves pre-school. 
John would like t o  be employed t o  live independently. 

The vision varies depending on the child, age, and hope of the IEP 
Team. 
Remember this is not an area t o  spend a l o t  of time on. This is t o  help 
focus the team. IEPdO7 

PsgeIofS 
0 Services Plan 

Individualized Education Program (IEP) 

step1 Dlrcrr~rVUon: Fuiump(.mdng 

John wants to attend Marion Technical College after graduation. 



§300.347(a)(l)(i)(ii) A statement of the child's present levels of 
educational performance, including how the child's disability affects 
the child's involvement and pro ress in the general curriculum (i.e., the 

as appropriate, how the disability affects the child's participation in 
appropriate activities 

same curriculum as fo r  nondisa % led children); o r  f o r  preschool children, 

PRESENT LEVELS OF PERFORMANCE 

The f i rs t  thing to  know about the IEP process is t o  "have good 
accurate present levels of performance." An IEP moy not be writ ten 
until all members of the IEP Team totally understand and agree with 
the present levels o f  performance. 

WHAT IS A PRESENT LEVEL OF PERFORMANCE? 

Depending on your child's special educational needs numerous areas can 
be addressed under present levels of performance. Information is 
taken from the child's current multifactored evaluation, work samples, 
tests, any outside evaluations, and other areas, if necessary. 

There is t o  be a present level of performance in every area in which 
your child has needs. If your child was identified with a Learning 
Disability in the area of reading, there should be a present level o f  
performance in the area of reading. 

Question: "What can o r  can't my child read?" 
1. If there is an answer t o  this question it should be understandable t o  

2. If no one on the IEP Team can answer this question you need more 
everyone, especially the parent. 

information. Additional testing should be requested. 

7 
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The school district representative wants t o  write down 4.5 grade level 
(4'h grade 5th month) and you don't understand. You do understand what 
a "Harry Potter" o r  "Or. Seuss" book is, therefore, the present level of 
performance could be written like this: 

John is reading a t  a 4.5 grade level; he reads Harry Potter books 
independently. 

lEP.607 
Paee I o f 8  

0 Services Plan 

Individualized Education Program (IEP) 

Name DateofBirth 1 I Gradebvel OM& Q F e w  

Sludm 1-M Nunber 

ChadlShJennt Address ParmtGuardian 
Pam1 Address Uome Phone Wwk 

bteS Fmm: (D: Meeling Date 0 IMYIEP 0 PericdicReview 

step 1 Dlsaws Virion: Futun Planning. 

Discuss Present Lev& of Perfonnsnce. 

John is reading at a 4.5 grade level; he reads Harry Potter books independently. 
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This would then be a present level that the school district and you 
both agree with and understand. 

Present levels should address all areas o f  need, and have a present 
level in each area. If John has a special education need in the area of 
reading he probably has a need for support in the writing area. There 
should be a present level in writing. 

NEVER USE BROAD AND GENERAL STATEMENTS! 

BAD PRESENT LEVEL 

John is writing below grade level. 

THIS DOES NOT TELL YOU ANYTHING! 

John i s  w r i t i n g  below what grade l e v e l ?  
How i s  John do ing  compared t o  h i s  peers  i n  w r i t i n g ?  
What does .John s t r u g g l e  w i t h  i n  w r i t i n g ?  
Does John have any s t reng ths  i n  w r i t i n g  a t  a l l ?  

A good present level wil l  tell you what John can do. 

GOOD PRESENT LEVEL 

John can write a simple sentence with correct capitalization and he 
understands what a statement is, but struggles with questions and 
exclamat ions. 

Now we know what John can do and we have a p l a c e  t o  
s t a r t  our I E P .  

7 9 



Remember that there should be a present level in every area of need. 
If a student has any behaviors in class and it is interfering with his 
learning or the learning o f  anyone in the classroom, there must be a 
present level of performance in the area o f  behavior. 

BAD PRESENT LEVEL 

John can't complete a task. 

T h i s  does n o t  t e l l  y o u  a n y t h i n g !  

Can John comple te  a t a s k  any t i m e ?  
Can John comple te  a t a s k  i n  a d i f f e r e n t  s i t u a t i o n ?  
Can John comple te  a t a s k  w i t h  r e d i r e c t i o n ?  

GOOD PRESENT LEVEL 

John can pay attention and complete work 10 minutes in a 
classroom situation without verbal redirection. I n  an unstructured 
situation (recess, gym, halls), John can pay attention and complete 
work for 5 minutes without verbal redirection. 

I n  t h i s  p r e s e n t  l e v e l  we know t h a t  John s t a y s  focused  
b e t t e r  i n  a s t r u c t u r e d  c l a s s r o o m  t h a n  i n  u n s t r u c t u r e d  
s i t u a t i o n s .  A l s o  we know t h e  amount o f  t i m e  he can s t a y  
focused w i t h o u t  r e d i r e c t i o n .  Now we have a p l a c e  t o  
s t a r t .  



An area that  most children with disabilities struggle in is the area o f  
organization. 

Is disorganization a behavior? 

If a child is disorganized it wil l  interfere with hidher learning. They 
may have a problem with sorting, short-term memory, or  following two 
step directions. They may have difficulty handing in homework on time, 
o r  forget t o  take materials t o  class, etc. Any of these behaviors can 
end in a disciplinary action (detention, suspension, a t r ip  to  the 
principal's off ice) and will interfere with their learning. 

If a child with disabilities is disorganized it should ulwu~s be 
addressed on the IEP. 

BAD PRESENT LEVEL 

J o h n  i s  d i s o r g a n i z e d  and o f t e n  does n o t  b r i n g  
m a t e r i a l  t o  c l a s s .  He has had numerous m i s s i n g  
a s s i g n m e n t s  t h i s  y e a r .  

What does t h i s  t e l l  us? 

H o w  d i s o r g a n i z e d  i s  John? 
H o w  o f t e n  does he f o r g e t  m a t e r i a l s  when g o i n g  t o  

What m a t e r i a l s  does he f o r g e t ?  
H o w  many t i m e s  d i d  he f o r g e t  t o  hand i n  ass ignments? 
D i d  John do the  assignments and j u s t  f o r g e t  t o  hand 

c l a s s ?  

them i n ?  

GOOD PRESENT LEVEL 

John forgets t o  bring his books and pencils t o  class 3 out of 5 days a 
week. He wi l l  not hand in his homework 2 out of 5 days a week even 
though he has done his assignments. 



If socialization is an are your child struggles with, it needs t o  be 
addressed in present levels o f  performance. 

BAD PRESENT L E V E L S  

John has trouble interacting with his peers. 

WHAT DOES THIS T E L L  YOU? 

CAN JOHN PLAY WITH H I S  PEERS I N D E P E N D E N T L Y ?  
CAN JOHN INTERACT W I T H  H I S  P E E R S  W I T H  H E L P  FROM AN 

I F  JOHN CAN I N T E R A C T  W I T H  H E L P ,  HOW MUCH ASSISTANCE 

I F  HE DOES I N T E R A C T  W I T H  H E L P ,  HOW LONG WILL HE 

ADULT? 

DOES HE NEED? 

INTERACT WITHOUT A D D I T I O N A L  S U P P O R T ?  

GOOD PRESENT L E V E L  

John does not engage in play activities w i t h  peers independently. 
He needs adult verbal and physical prompting and wi l l  only engage f o r  2 
minutes a t  a time. 

There should always be academic present levels of performance no 
matter what the disability. There must be a statement under present 
level that explains how the disability a f fec ts  the student in the 
general education curriculum. 

How does the child's disability e f fect  him in the qeneral curriculum? 

John enjoys be ing  i n  t h e  r e g u l a r  c lass room.  Wi th  
m o d i f i c a t i o n s  such a s  h a v i n g  t e s t s  read t o  him and a 
s c r i b e  t o  address h i s  l ow  r e a d i n g  and w r i t i n g  l e v e l s ,  
he can be success fu l  and p r o g r e s s  i n  t h e  g e n e r a l  
educa t ion  c u r r i c u l u m .  



Try t o  avoid the Pollyanna statements: 

He has beautiful blue eyes and is a joy to  have in the classroom. 

Most parents enjoy hearing nice things about their 
children, however, it's better t o  have the child's 
strengths and interests addressed. 

A l t h o u g h  John s t r u g g l e s  i n  r e a d i n g  he p a r t i c i p a t e s  and 
e x c e l s  i n  c l a s s  d i s c u s s i o n s .  

This better tells us what John is good at  and helps us t o  understand 
his strengths. 

6300.347 (3)(a)(l) and t o  pa*icipate in extracurricular and other 
nonacademic activities 

As you are writing present levels o f  performance, t ry t o  think o f  some 
extra curricular activities that would benefit your child in his area o f  
need. For years children with disabilities were overlooked for  
extracurricular activities. Now we must address them on the IEP. I f  
everyone on the team does not feel there is a need for extracurricular 
activities, there should be a statement addressing the issue. Present 
levels of performance could be a place where it could be addressed. 

John w i l l  be l o o k i n g  i n t o  Drama C lub  f o r  h i s  e x t r a -  
c u r r i c u l a r  a c t i v i t y .  

11 1 3  



As you write present levels o f  performance make sure all o f  these 
points are addressed: 

Are present levels o f  performance specific? 
Are they understandable t o  you? 
Do you agree with them? 
Are all areas where your child is struggling addressed? 
Have your child's strengths been addressed? 
Did you address extracurricular activities o r  is a statement written 
why it was not addressed? 
Did you address the affect your child's disability has on him/her in 
the general education curriculum? 

If you can answer yes t o  all o f  these points, you can now write a goal! 

14 
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STUDENTS NEEDS 

I n  Ohio the IEP form has an area that addresses students' needs. The reason this 
area was developed was t o  outline all the areas in which a child is struggling. I n  the 
past, school districts would address some needs but not all needs. One example is 
if a child has a learning disability in reading, he could also be struggling in the area 
of writing. Both reading and writing should be addressed in the need column on the 
IEP. The same is t rue f o r  a child who has a problem with organization. Many 
students with disabilities are disorganized. Disorganization can interfere with the 
child's learning and should always be addressed in the need column o f  the IEP. 

If you have written a good present level of performance, the needs of the child 
should be easy t o  identify. 

Storme i s  p r e s e n t l y  read ing  a t  a 2 . 1  read ing  grade l e v e l  and can 
read Dr.Sess books.  He enjoys read ing  t h e  Harry Pot te r  s e r i e s  
o f  books and even though he s t rugg les  w i t h  the words he s t i l l  
g i ves  i t  h i s  b e s t .  Storme has t h e  Harry Po t te r  s e r i e s  on tape 
and a f t e r  r e a d i n g  he en joys  l i s t e n i n g  t o  t h e  t a p e s .  Storme's 
read ing  comprehension i s  s t i l l  a need area f o r  him. H i s  present  
l e v e l  i n  comprehension i s  a t  a 2 . 5  grade l e v e l .  He s t rugg les  
w i t h  d i r e c t i o n s  t h a t  a r e  more than one s t e p .  Storme's w r i t i n g  
i s  p r e s e n t l y  a t  a 1 . 5  grade l e v e l .  H is  s p e l l i n g  w i l l  always be 
an i s s u e  because o f  h i s  p a r t i c u l a r  form o f  dys lex ia ,  but he 
en joys  b e i n g  i n  4 t h  grade s p e l l i n g  and has had reasonable 
success. He can c o n s t r u c t  a s imple sentence but does not 
understand c a p i t a l i z a t i o n  and punc tua t i on .  He does not 
understand how t o  add and s u b t r a c t  t h ree  d i g i t  numbers nor does 
he understand t h e  concept  o f  c a r r y i n g  and borrowing numbers. 
Storme needs prompts so he w i l l  s t a r t  on t h e  r i g h t  s ide o f  t h e  
numbers, n o t  t h e  l e f t ,  as i s  common w i t h  dys lex ia .  Storme 
en joys  b e i n g  i n  t h e  r e g u l a r  classroom and w i t h  mod i f i ca t ions  he 
can be s u c c e s s f u l  i n  t h e  genera l  educat ion  curr icu lum w i th  
suppor ts  and s e r v i c e s .  Storme has chosen p lay ing  i n  the band 
f o r  h i s  e x t r a - c u r r i c u l a r  a c t i v i t y .  He seems t o  get along w e l l  
w i t h  h i s  peers and teachers  and enjoys g o i n g  t o  school. 

Let's look a t  the need area f o r  Storme on the next page. 

3.5 
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After reading Storme's present level of performance we can address 
supports and services Storme will need. 

Storme is struggling in all areas of reading 
Storme is struggling in writing 
Storme is struggling in understanding directions 
Storme is also struggling in all areas of math 

Under the needs column o f  the IEP you would make a br ie f  statement 
in each of these areas. Remember this is not a goal or  present level. 
We just want t o  identify the areas where we need t o  write a goal. 

s-rs- 

iupa 
~ ~ ~ I a ~ W  

scorns nee& t o  
continus t o  
prcqrew in the 
oral and 
comprahenslen 
azcm oi reaaing. 
H e  i a  struggling in 
decoding and 
comprehension. 

StormC. s writing 
c O " t m U C D  to b@ 
a CritiC.31 a m a  
0: need. 

Scorns needs t o  
continue t o  work 
on his math 
SkLLla. Xc is 
Xrugglinp w i t h  
h D I e  mat!! :acts. 

s t o m  struggles 
underatanding 
more than one 

N E E D S  \ 

Storme needs t o  c o n t i n u e  t o  p r o g r e s s  i n  t h e  o r a l  and 
comprehension a r e a s  o f  r e a d i n g .  He i s  s t r u g g l i n g  i n  
decod ing  and comprehension. 

need. 

He i s  s t r u g g l i n g  w i t h  b a s i c  math f a c t s .  

unders tand  m u l t i - s t e p  d i r e c t i o n s .  

S torme 's  w r i t i n g  con t inues  t o  be a c r i t i c a l  a r e a  o f  

Storme needs t o  c o n t i n u e  t o  work on h i s  m a t h  s k i l l s .  

Storme has a need a r e a  i n  speech t o  be  a b l e  t o  

Annlml gw1r 

SUP4 -- 
U h  

step directions. 



Q300.347(((1)(2) A statement of measurable annual goals, including 
benchmarks or short-term objectives 

GOALS 

Present levels are important, but goals are even more important. I n  
the past, lawmakers assumed school districts wrote goals that were 
measurable. During reauthorization of IDEA in 1997 parents were the 
driving force t o  have it specif ically written in the law. 

GOALS HAVE TO BE MEASURABLE! 

As stated in the beginning o f  this publication, proficiency tests and 
goals go hand in hand. Al l  students, no matter the severity o f  their 
disabilities, have t o  be assessed as of July 1, 2000. The purpose o f  
this is t o  see if children (including children with disabilities) are 
progressing in the general education curriculum. If the severity o f  the 
disability makes taking the  proficiency test impossible, even with 
modifications and accommodations, the goals on the IEP will be used t o  
determine whether o r  not the child is progressing. 

But most importantly is when the goal is written in measurable terms 
parents and the school distr ict wil l know if children are, in fact, 
I earning . 

Goals are t o  be obtained by the end of one school year. Most schools 
run on 180-day schedule but can vary depending on school districts. 
Goals should always be obtained within that school year. 



If you have a good present level of performance, then writing a goal is 
easy. Looking a t  the present level of performance ask the question: 

§300.309(a) Each public agency shull ensure that extended school 
year services are available as necessary to  provide FAPE 

Another area t o  be addressed is the area o f  extended school year. I f  
the child has not attained their annual goal in one school year they did 
not receive a Free Appropriate Public Education (FAPE). Your child 
may be entitled to  compensatory services over the summer. 

What can he/she learn in one school year (180 days)? 

PRESENT L E V E L  

J O H N  C A N  W R I T E  A S I M P L E  S E N T E N C E  W I T H  C O R R E C T  
C A P I T A L I Z A T I O N  A N D  P U N C T U A T I O N .  

Q U E S T I O N :  

B Y  T H E  E N D  OF T H E  SCHOOL Y E A R  W H A T  W I L L  J O H N  B E  
A B L E  TO D O ?  

G O A L  

J O H N  WILL W R I T E  A PARAGRAPH W I T H  A T O P I C ,  T H R E E  
S U P P O R T I N G  S E N T E N C E S  A N D  A C L O S I N G  S T A T E M E N T .  

You take what John can do and project what you feel he wil l  be able t o  
do. This may be where the IEP team will differ on what they feel John 
is capable of achieving. (Remember - be realistic.) 

18  
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Remember oak have t o  be measurable. Stay away from broad and 
general goa 4 S. Not only is it bad practice but it is illegal! 

BAD GOALS 

John w i l l  improve  r e a d i n g .  

John w i l l  improve  r e a d i n g  measurab ly .  

These g o a l s  d o n ’ t  t e l l  u s  a n y t h i n g .  

0 John w i l l  improve  r e a d i n g  f r o m  what t o  what? 
Where i s  John compared t o  h i s  peers?  
Where i n  r e a d i n g  i s  John  s t r u g g l i n g  - decod ing? 

What w i l l  John be a b l e  t o  do by t h e  end o f  t h e  
comprehension? 

schoo l  y e a r ?  

The guesh‘on you always want t o  ask is: 
What exactly will my child be able to do by the end of the school 

year? 

AmtJaJ goals 
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PRESENT LEVEL 

John  s t r u g g l e s  g e t t i n g  h i s  homework i n  on t i m e .  He 
hands i n  h i s  homework 3 o u t  o f  5 days a week. 

BAD GOAL 

John  w i l l  f o l l o w  a l l  c lassroom r u l e s .  

GOOD GOAL 
/ 

John  w i l l  hand i n  h i s  homework i n d e p e n d e n t l y  5 o u t  o f  
5 days  a week w i t h  o n l y  2 v e r b a l  p rompts .  

PRESENT LEVEL 

John  does n o t  i n d e p e n d e n t l y  engage i n  p l a y  a c t i v i t i e s  
w i t h  h i s  p e e r s .  He needs a d u l t  v e r b a l  and p h y s i c a l  
p r o m p t i n g  and w i l l  o n l y  engage f o r  2 m i n u t e s  w i t h o u t  
r e d i  r e c t  i o n .  

BAD GOAL 

John  w i l l  engage i n  p l a y  a c t i v i t i e s  w i t h  h i s  p e e r s .  

GOOD GOAL 

John  w i l l  i n d e p e n d e n t l y  engage i n  p l a y  a c t i v i t i e s  w i t h  
h i s  p e e r s  f o r  5 m i n u t e s  w i t h  o n l y  2 v e r b a l  c u e s .  



§3W. 347 (“.)(a)(Z)(ii)(A)(B) How the childs parents will be regularly 
informed (through such means as periodic report cards), a t  least as 
often as parents are informed of their nondisabled children’s 
progress. Their childs progress toward the annual goals: and the 
extent t o  which that progress is sufficient to enable the child to 
achieve the goals by the end o f  the year 

Under IDEA 1997 regulations local school districts are required t o  
notify parents o f  the progress their child is making toward their annual 
goals. (This should not be written on your child’s grade card. I t  should 
be a separate report sent home t o  you, unless you agree t o  another 
method of being informed. This alternative method is addressed on the 
IEP). 

If the objectives are written by grading period, everyone on the IEP 
team knows if your child is having problems or not. If your child has 
not met his first objective by the end of the f irst grading period, you 
can call an IEP  meeting t o  f ind out what is going wrong. This way you 
are not waiting until the end o f  the school year t o  find out your child 
has not attained his goal. This keeps the entire IEP team on top o f  any 
potential problems and provides intervention before your child has a 
whole year o f  failure. 
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§300.347 (2) A statement o f  measurable annual goals, including 
benchmark or short term objectives 

OBJECTIVES 

I n  Ohio, objectives have been used more often than benchmarks. 
Because of this, in this publication, we will talk about objectives. 

Objectives are small steps toward the annual goal. Basically, it is how 
do we get there ( to the goal) from here (present levels)! 

One effective way t o  write objectives is by a grading period (every 50 
or 60 days). What wil l your child be able t o  do by the end o f  the f i rs t  
grading period if their annual goal is going t o  take one school year (180 
days). What is the f i rs t  step toward their annual goal? What will your 
child be able t o  do by the end of that  f i rst 50 o r  60 days? The second 
objective would be af ter  your child reaches their f i rst  objective. 
What wil l your child be able t o  do by the end o f  the second grading 
period? Are they half way t o  their annual goal? The third objective 
would be the last step toward their annual goal. This seems t o  work 
well for most IEPs but, remember, there are always exceptions. 



G&, W h a t  do O b j e c t i v e s  l o o k  l i k e ?  

Storme w i l l  be ab le t o  w r i t e  two comple te  
sentences w i t h  r e l a t i o n s h i p  t o  each o t h e r  
and use c o r r e c t  c a p i t a l i z a t i o n  and 
punc tua t i on .  (I like my dog. I play with him.) 

1 s t  O B J E C T I V E  '1$1 
Storme w i l l  o r a l l y  d i c t a t e  two sentences  i n  r e l a t i o n  t o  
an event t h a t  happened t h e  day b e f o r e .  He w i l l  t hen  
read the sentence and use c o r r e c t  p u n c t u a t i o n  on t h e  
s c r i b e d  sentences. 

Sto rme s h o u l d  be a b l e  t o  do  t h i s  o b i e c t i v e  bv t h e  
end o f  t h e  f i r s t  g r a d i n g  D e r i o d  a t  l e a s t  75% o f  
t h e  t i m e  t o  be a b l e  t o  a d v a n c e  t o  t h e  n e x t  
o b i e c t  i v e  

l em Z n d  O B J E C T I V E  

Storme w i l l  w r i t e  one sentence abou t  a t o p i c  o f  h i s  
choosing and w i l l  use c o r r e c t  p u n c t u a t i o n .  He w i l l  t hen  
d i c t a t e  another sentence t h a t  r e l a t e s  t o  t h e  f i r s t  
sentence. 

Sto rme s h o u l d  be a b l e  t o  d o  t h e  Z n d  o b i e c t i v e  bv 
t h e  end o f  t h e  second  g r a d i n g  D e r i o d  a t  l e a s t  75% 
o f  t h e  t i m e  t o  be a b l e  t o  a d v a n c e  t o  t h e  n e x t  
o b  i e c t  i v e  

G+J 
3 ' d  O B J E C T I V E  

Storme w i l l  w r i t e  two sentences t h a t  r e l a t e  t o  each 
o t h e r  about one t o p i c  g i v e n  by t h e  T u t o r / a n d  o r  Teacher. 
He w i l l  use c o r r e c t  c a p i t a l i z a t i o n  and p u n c t u a t i o n .  

Bv t h e  end o f  t h e  l a s t  g r a d i n g  R e r i o d  S t o r m e  
s h o u l d  have reached  h i s  g o a l  1 0 0 % .  
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G&J 
Storme w i l l  be a b l e  t o  add and s u b t r a c t  two 
and t h r e e  d i g i t  numbers, understanding how 
t o  c a r r y  and borrow. He w i l l  l e a r n  h i s  
m u l t i p l i c a t i o n  t a b l e s  1 - 5 ’ s  w i t h o u t  the use 
o f  a c a l c u l a t o r  and/or g r i d .  He w i l l  l e a r n  
m u l t i p l i c a t i o n  t a b l e s  6 ’ s - l 2 ’ s  w i t h  he lp  from a 
c a l c u l a t o r  and/or g r i d .  

OBJECTIVE 1 

Storme w i l l  add and s u b t r a c t  2 d i g i t  numbers. Storme 
w i l l  use a v i s u a l  cue p laced on t h e  r i g h t  s ide  o f  t h e  
paper t o  remind him what s i d e  t o  s t a r t .  He w i l l  l e a r n  
t h e  concept  o f  bor rowing  and c a r r y i n g  numbers. 

Storme s h o u l d  be a b l e  t o  do t h i s  o b i e c t i v e  bv the  end 
o f  t h e  f i r s t  g r a d i n g  Per iod  a t  l e a s t  75% o f  t h e  t ime  t o  
be a b l e  t o  advance t o  t h e  nex t  o b i e c t i v e  

m m  OBJECTIVE 2 

Storme w i l l  add and s u b t r a c t  3 d i g i t  numbers. He w i l l  
l e a r n  h i s  m u l t i p l i c a t i o n  t a b l e s  0 ,1 ,2 ,3 ,4 ,5  w i t h  t h e  
use o f  a c a l c u l a t o r  and/or g r i d .  

Storme s h o u l d  be a b l e  t o  do t h e  2”d  o b i e c t i v e  bv t h e  end 
o f  t h e  second g r a d i n g  p e r i o d  a t  l e a s t  75% o f  t h e  t ime  
t o  be a b l e  t o  advance t o  the  nex t  o b i e c t i v e  

OBJECTIVE 3 G& 

Storme w i l l  l e a r n  h i s  m u l t i p l i c a t i o n  tab les  O’s-5’s 
w i t h o u t  t h e  use o f  a g r i d  o r  c a l c u l a t o r .  
h i s  m u l t i p l i c a t i o n  t a b l e s  6 ’ s - l 2 ’ s  w i t h  the h e l p  o f  a 
c a l c u l a t o r  and/or g r i d .  

He w i l l  l e a r n  

B y  t h e  end o f  t h e  l a s t  g r a d i n g  Per iod  Storme should 
have reached h i s  goal  100%. 
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IEP-607 

Student's Needs 

Step 3 
Identify Specialized Needs for this IEP 

Storme needs to continue to 
progress in the oral and 
comprehension areas of reading. 
He is struggling in decoding and 
comprehension. 

Storme's writing continues to be a 
critical area of need. 

Storme needs to continue to work 
on his math skills. He is 
struggling with basic math facts. 

Page3 of 

Annual goals 0 bjectives 

Step 4 Identify Measurable Goals, Objectives, and 
Assessment Proced 

Storme will inaease his oral and 
comprehension reading to a 3.5 
grade level. He will inaease his 
sight words to a 3.9 grade level. 

Storme will be able to write two 
complete sentences with correct 
capitalization and punctuation with 
meaningful context to each other. 

Storme will be able to add and 
subtract two and three digit 
numbers understanding how to 
carry and borrow. He will learn his 
multiplication tables 1-5's without 
the use of a calculator and/or grid. 
He will learn multiplication tables 
6's-lTs with the help of a calculator 
and/or grid. 

.es 

Storme will listen to a story, retell the 
story, identify the main ideas, and 
supporting details. Storme will read 
out loud to the end of a sentence and 
self correct, then reread the sentence to 
fully understand the meaning. 
Storme will read a short story silently, 
then identify the main idea and 
supporting details orally. He will 
continue to read out loud daily using 
visual/phonetic cues on reading 
materials of his choosing. 
Storme will read a story silently, 
chosen by Tutor/and or Teacher, retell 
the story, and idenbfy the main idea 
orally. He will continue to read out 
loud daily using visual phonetic cues 
on reading materials chosen by Private 
Tutor and Teacher. 

Storme will orally dictate two 
sentences, in relation to an event that 
happened the day before. He will then 
read the sentences and use correct 
punctuation or the scribed sentences. 
Storme will write two sentences about 
one topic given by the Tutor/and or 
Teacher. He will use correct 
punctuation. 
Storme will write two sentences about 
one topic given by the Tutor/and or 
Teacher. He will use correct 
capitalization and punctuation. 

Storme will add and subtract 2 digit 
numbers. Storme will use a visual cue 
placed on the right side of his paper to 
remind him what side to start. He will 
learn the concept of borrowing and 
canying numbers. 
Storme will add and subtract 3 digit 
numbers. He will learn his 
multiplication tables 0,1,2,3,4,5 with 
the use of a calculator and/or grid. 
Storme will learn his multiplication 
tables 0-5 without the use of a grid or 
calculator. He will learn his 
multiplication tables 6'+12's, with the 
help of a calculator and/or grid. 

BES? COPY AVAlLABli: 
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N O T E S  
(Use t h i s  page f o r  y o u r  own n o t e s )  



PROCEDURES 

Procedure is a way for parents to stay on top of their child‘s 
progress. How do we know the child is achieving their objective? 
We know by work samples, test scores, charting, and observation 
o f  the child t o  their fellow students. 

To avoid misunderstandings, anything put under 
procedures should be something you can hold. 

Teacher observation is fine if what they are observing is charted. 
What a teacher observes at school is not always 
what parents observe at home. I f  charting is used, 
this will help avoid disagreements a t  IEP meetings. 

There should be a procedure for every objective. 

I 

I 
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WHO 

Who means just  that, who will be giving the services? This column on 
the I E P  is as important as measurable goals. As a parent you must 
totally understand who wil l  be giving your child their special education 
instruction. If your child is receiving speech, is the speech teacher 
giving your child services or is it just consultation speech therapy? I f  
your child is receiving adapted physical education, is it an adapted 
physical education instructor, or  is it a regular physical education 
teacher who is providing consultation? 

--> 

WHO WILL DELIVER SER"' I 

"I;" 4"") 
1; klg g J3*, 
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Student’s Needs 

Step 3 
ldenlily Spaclalizod Needs (or lhis IEP 

John still has trouble 
understanding more than 
one step directions. 

WHO WILL PROVIDE SERVICES ON THIS IEP? 

IEP-507 

Annual goals 

Slep 4 ldcnlily Measurabli 
Assessment Proce 

John will be able to 
follow three step 
directions with 
no verbal prompts. 

EST COPY AVAILABLE 

Page 3 01 

Objectives 

=Is, Objectlwea. and 
I. 

John will be able to 
follow two step 
directions with only 
one verbal prompt. 

John will be able t o  
follow two step 
directions with no 
verbal prompts. 

John will be able t o  
follow three step 
directions with one 
verbal prompt. 

P-&IoI 

chartin! 

chart in! 

chartin! 

Slep 4 (continued) 

TH€ SPEECH THERAPIST WILL PROVIDE SERVICES. - -  

Servkes lniliallonl 
Duration 

30 
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N 
00 

Student's Needs 

WHO WILL PROVIDE SERVICES ON THIS IEP? 

Annuel goals 

IEP-607 

John will be able t o  
follow three step 
directions with 

I no verbal prompts. 

John still has trouble 
understanding more than 
one step directions. 

BEST COPY AVAI/AI 
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Objectives 

John will be able t o  
follow two step 
directions with only 
one verbal prompt. 

John will be able to 
follow two step 
directions with no 
verbal prompts. 

John will be able to 
follow three step 
directions with one 
verbal prompt. 

!E 

I Slep 4 (conllnued) 

PtOCadurnS 

charting 

charting 

charting 

A W S t  
who 

Taxher 

Teocher 

Teacher 

ml of Studen 
Clll#lll Plyprr.. 

THE REGULAR EDUCA rrON TEACHER WILL PROVIDE SERVICES. 
THIS WOULD BE CONSULTATION SERVICES 31. 

SeNkes inilialionl 
Durallon 
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(Criteria applies to each objective) 

It is very important that everyone on the team understand what is 
being written. I f  you do not understand what 80% is but you do 
understand 8 out of 10, have the IEP written 8 out o f  10. 
Criteria is written for each objective not for each goal. 

3 3  
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SCHEDULE 

I n  the Schedule column there needs t o  be a time when the IEP 
team will review. There has to  be a progress report done every 
grading period. It would make good sense to state, "we will review 
at this time". The teacher would know if there were any issues if 
the child has not attained their objective by the end of the 
grading period. The parent would also know if their child has 
attained their objective by schoolwork, tests, and their child's 
attitude toward school. If either the school or parents feel there 
is reason for concern, there can be an IEP meeting called t o  
address these issues. The time can be written numerous ways 
(every gradihg period, every 9 weeks, or the individual dates). 
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§ 300.28 Aids, services, and other supports that are provided in 
regular education classes or other education-related setting t o  
enable children with disabilities to be educated with nondisabled 
children t o  the maximum extent appropriate in accordance with 
8300.550 

§300.550 (b)(1)(2) Each public agency shall ensure- that to the 
maximum extent appropriate, children with disabilities are 
educated with children who are nondisabled; and that special 
classes, separate schooling or other removal of children with 
disabilities from the regular educational environment occurs only if 
the nature or severity o f  the disability is such that education in 
regular classes with the use of supplementary aids and services 
cannot be achieved satisfactorily 

SERVICES 

The service column on the IEP is one o f  the most important. Any 
special education services, including related services, needed t o  
implement each goal, as well as the amount o f  services, must be 
addressed in this column. Modifications, supplemental aids, assistive 
technology, and specific providers also have t o  be addressed in this 
column. Whatever it takes for  your child t o  progress in the regular 
classroom and progress on their goals needs t o  be addressed. 
Whatever modifications written under this column that are given t o  
your child t o  be successful in the classroom must be given on the 
Proficiency Test. How many times and how many minutes a week your 
child receives speech, occupational therapy, physical therapy must be 
addressed. Assistive technology also needs t o  be addressed. Does 
your child need a calculator, computer, communication device, o r  FM 
system t o  name a few? (REMEMBER I F  I T  ISN'T WRITTEN, IT 
DOESN'T HAVE TO HAPPEN!) 
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§300.550 (b)(l) §300.550 (b)(l) Each public agency shall ensure 
that to  the maximum extent appropriate, children with disabilities, 
are educated with children who are nondisabled 

LEAST RESTRICrrVE ENVIRONMENT 
WE) 

The LRE column is t o  provide you w i th  the information where the 
student's services wil l be provided. If under this column it has regular 
classroom then all services will be provided in the regular classroom. 
If under this column it has resource room then all the services wil l  be 
provided in a separate room from the student's regular classroom. 
(This is considered t o  be a "pull-out".) If you want your child in a 
regular classroom with no pull-outs, then you should only see regular 
classroom under this column. If you want speech therapy as a pull out 
in small group, then you should see resource room o r  special education 
room under this column. 

This student is getting 
all of his services in 
the regular education 
classroom except for 
45 minutes a day 
pull-out in a resource 
room with LDfTHor 
*His speech services 
are being delivered in 
the regular classroom with 
consultation by LWTutor 
or regular education 
teacher not speech 
therapist 
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TRANSIITON 
FROM SCHOOL TO COMMUNITY 

§300.347(iO(B)(b)(l) The IEP must include- For each student with a 
disability beginning at age 14 (or younger, i f  determined 
appropriate by the IEP team), and updated annually, a statement 
of the transition services needs of the student under the applicable 
components of the student> IEP that focuses on the studentk 
courses o f  study (such as participation in advanced-placement 
courses or a vocational education program) 

If a student is 14 years old a transition statement has t o  be written on 
the  IEP. Transition is looking at  what the student wants t o  do with 
their  l i fe  and what course o f  study best f i t s  the student. 

If the student is looking a t  college, then we need t o  look at  college 
prep classes in high school. I f  the student wants t o  go t o  the technical 
school, then we are looking at  tech prep. I f  the student wants t o  go t o  
the  joint vocational school (JVS) his junior and senior year, there are 
certain classes he must take his fseshman and sophomore year. If the 
student is looking a t  getting into competitive employment after high 
school, a high school diploma wil l  be the goal. 

(REMEMBER - LISTEN TO THE STUDENT. THIS I S  THEIR LIFE!) 

A t  age 16 there must be a transition plan written on the IEP. The 
purpose of the transition plan is t o  have students with disabilities 
become independent tax paying adults, making a smooth transition from 
school t o  competitive employment, independent living, and community 
involvement. A t  this point in the student's school career the transition 
plan drives the IEP. 
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Employment/Postsecondary Education 

The f i rst  area we need t o  address on the transition plan is employment 
and postsecondary long-term outcomes. What th is means is if the 
student is looking a t  going t o  college o r  into competitive employment 
what does the student need t o  get there. 

Are the student's academic skills where they need t o  be t o  get into 
a four year college o r  a technical college? I f  not then what do we 
need t o  address on the IEP in the student's academic goals. This 
way the student wil l get necessary skills t o  achieve entry into a four 
year college or  a technical college. 

Does the student, school counselor, or  parent know what it takes t o  
get into college? Whose responsibility wil l  it be t o  find this out? 

Maybe there needs t o  be a visit t o  the colleges. Does the student 
know where he/she wants t o  go t o  college? Whose responsibility is 
it t o  set up these visits? 

The student might need vocational testing t o  find out whaf would be 
the best career choice. Who sets up this testing? 

38 
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What if the student wants t o  go into competitive employment 
immediately after high school? 

Can the student read? 
Can the student fill out an application and do a resume? 
Does the student have the social skills t o  do a job interview? 
Does the student understand the concept o f  time? 

3 these are areas of need there should be academic goals t o  address 
?his on the IEP. 

Should there be job shadowing for  the student? Who would be 
responsible in setting up the job shadowing for the student? 

Should there be a vocational evaluation? Who would be responsible 
for  getting this done? 

Could the student receive help from outside agencies like 
Rehabilitation Services Commission (RSC), County Board o f  Mental 
Retardation and Developmental Disabilities (MR/DD), Ohio 
Department of Mental Health (ODMH), Department o f  Job and 
Family Services, o r  Social Security Administration. Whose 
responsibility is it t o  find out? 
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1 Olscusr and Document a Statemt of Nnded Tran8ltlon Senriwr 

Wrtte a statement d lransltlon senrlce needs that focus on the student's courses of study during hisher secondary &tool experiences (beginnlng at age 14 or younger, if 
appropriate). 

Tech phrp Is Johns c-c of study John pb," rn gemg 2 ~ L M  to M d m  rCchNka1 CMqe and then go on to 0 4 yem collage 

FOR 16 YEARS AND OWER COMPLETED AFTeR lEP OeVCLOPMCNf 

EMPLOYMENT AND POSTSECONDARY LONQ-TEAM OUTCOME: John mwid/lke to be 0 P V C ~ ~ O ~ ~ ~ ~  

Current Year 
Acllvtties and Services 

John C in Post S c c d o y  Options pmgmm at E/gh 
High School. He will fill out M application m i g o  
t h q h  the lycusmy testing to enter Marion TccMcoI 
&lleqe. John mil take Fm'& Relationship m a CDVIC at 
W o n  rxhnlcd Co//e+ He m'// go to €/gin f / Z  o f  the duy 
OndMarion Tcch thcrestof theschml&f. 

Responslble 
PersonlProvider 

HS/Cme/or 
M TUburrclw 
LWTutor 
John 
P m t  

. .  

InlliatlonlDurelion 
(Speclly Date) 

Goals/Objectives that Support 
Acllvilies/Sen4ces 

l/a, b, c 

Z/a, b, c 

John i s  Lea rn ing  Disabled i n  read ing  and w r i t i n g .  
t e c h n i c a l  c o l l e g e  and then a 4 year c o l l e g e .  
John i s  go ing  i n t o  Post Secondary Opt ions program where he can ge t  t h e  exper ience o f  go ing  t o  c o l l e g e  w h i l e  he i s  
s t i l l  i n  h i g h  school .  He w i l l  need t o  be i n t e r v i e w e d  by the  Spec ia l  Educat ion Counselor a t  Marion Techn ica l  Col lege 
(MTC) ,  do academic t e s t i n g ,  and f i l l  o u t  an a p p l i c a t i o n .  He w i l l  a l s o  be t a k i n g  a course i n  Family R e l a t i o n s h i p s  a t  
t h e  campus t o  g i v e  him t h e  exper ience o f  go ing  t o  c o l l e g e  w i t h  a l o t  o f  suppor t .  The people who a re  respons ib le  f o r  
these a c t i v i t i e s  t o  happen a re  E l g i n  High School Counselor, Marion Techn ica l  Co l l ege  Spec ia l  Educat ion Counselor. 
Learn ing D i s a b i l i t y  t u t o r ,  John, and h i s  pa ren ts .  John has a goa l  on h i s  I E P  i n  Reading. T h i s  i s  goa l  1 w i t h  3 
o b j e c t i v e s  a,b,c .  T h i s  goa l  w i l l  h e l p  John t o  achieve h i s  a c t i v i t i e s  i n  f i l l i n g  o u t  t he  a p p l i c a t i o n ,  and do ing  t h e  
necessary t e s t i n g  t o  e n t e r  MTC. He a l s o  has a goa l  i n  t h e  area o f  w r i t i n g .  Goal 2 w i t h  3 o b j e c t i v e s  a,b,c .  T h i s  
goa l  w i l l  h e l p  John t o o  i n  f i l l i n g  o u t  t h e  a p p l i c a t i o n  and do ing  the  e n t r y  t e s t i n g  a t  MTC. 

N o t i c e  on t h e  T r a n s i t i o n  form John p lans on a t t e n d i n g  2 years 
He needs a c t i v i t i e s  t o  h e l p  him achieve h i s  goa l  o f  go ing  t o  c o l l e g e .  
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POST SCHOOL/ADULT L I V I N G  LONG-TERM OUTCOME 

The purpose f o r  t h i s  s e c t i o n  o f  the  t r a n s i t i o n  p lan  i s  
t o  address independent l i v i n g .  The whole idea o f  
t r a n s i t i o n  i s  t o  have a young a d u l t  1 i v i n g  as 
independently as p o s s i b l e .  

Does the  s tudent  have t h e  necessary s e l f - c a r e  s k i l l s  t o  
Y i v e  alone? 

Can they make t h e i r  own d o c t o r ’ s  appointment? 
0, Can they take t h e i r  own medicine w i thout  superv is ion.  

Do they know what t o  do i n  case o f  an 
Can they do laundry? 
Can they cook? 

Does the s tudent  have mon e t i n g  s k i l l s ?  

Do they understand a check ing account? 
Do they understand a d e b i t  card  and how t o  use i t?  
Do they understand a sav ings account? 
Do they understand what i n t e r e s t  i s  on a loan? 
Do they know how t o  f i l e  taxes? 
Do they know how t o  make a monthly budget? 
Can they pay t h e i r  own b i l l s ?  

Does the  s tudent  know where they  want t o  l i v e  a f t e r  
schoo 1 ? 

@ 

Do they want t o  1 i v e  a t  home w i t h  mom and dad? 
Do they want t o  l i v e  w i t h  a f r i e n d ?  
Do they want t o  r e n t ?  
Do they want t o  buy a house? 
Do they want t o  l i v e  a t  co l lege? 

Does the student have t h e  necessary s k i l l s  t o  l i v e  
independently? I f  they  d o n ’ t ,  how can we ge t  them 
there? Th is  i s  what t h e  t r a n s i t i o n  p lan  addresses. 
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Dlscuss and Document a Statement of M o d  Tranritlon Gsrviws 
I 

Name ol Student John Dale ~ Person(8) Responsible for Coordinating transltlon Servlcem 
wme a sta1mnt d 1ransIUon servke needs that focus on the sludsnt‘s courses ol study during hls/her secondary school experiences (beginning a1 age 14 or younger, if  
approprieIe). 

Tech h p  is John’s c o w  of slue. John pbru on p i t y  2 years to Won Technicd Col/qr Md then p on to a 4 year co/bgc. 

W 
00 

FOR 16 YEARS AND OLDER COMPLETED AFTeR lEP DlVELOPMtW 

EMPLOYMENT AND POSTSECONDARY LONQ-TEAM OUTCOME! John *ould/lh tokapsych&~ist 

Current Year 
Activities and Sewkes 1 

John is in Post Secondary Optionrpmgmm 01 Elgin 
High School. He vi// fi/i wt on application andgo 
t h u g h  the nccrrmy trrtity to r n t v  Marion Technical 
Collqc John will toke Family Relatiomhipsor a course ot 
Marion Technical College. He Mil go to Eigin l/Z of the chy 
and W o n  Tech the mt of the school chy. 

Responsfble 
PersonlProvlder 

HS/Co#e/or 
MTC/Coounrclor 
LD/Tutor 
John 
P m t  

I Goals/ObjecIlves that Support I Actlvilles/Sentlces 
InltiationlDuretion 

(Speclly Dare) 

Na, b, c 

Z/a, b. c 

I 

POSTSCHOOUADULT LIVING LONG-TERM OUTCOME: 
Goals/Objectlves that Support I ActiviliedSelvicer 

Current Year Responsible Inttlatlon/Duration 
AclviUes and Services PersonlProvider (Specily Dele) 

John will open a checking and 
savings account. John will fill out 
an application and interview for an after- 
school job. He will be ruponsible for 
doing his own laundry this school year. I .  ... .  . .. 

LD/Tutor 
M t h  T a c h u  
John 

P o M t  
Ety/ish Teacher 

Vo. b, c 

Z/a, b. c 

John’s area o f  need i n  a d u l t  l i v i n g  s k i l l s  i s  i n  t h e  area o f  budget ing and c l o t h i n g  ca re .  John might  have 
needs i n  o t h e r  areas b u t  t h e  I E P  team f e e l s  these a r e  t h e  most impor tan t  t o  work on t h i s  school  yea r .  John 
i s  t a k i n g  o u t  a check ing and sav ings account t o  l e a r n  about i n t e r e s t  and b a l a n c i n g  h i s  accounts.  
mother t r a v e l s  a l o t  and i t  i s  impor tan t  f o r  him t o  do h i s  own l a u n d r y .  John w i l l  apply  f o r  an a f t e r -  
school  j o b  and go through t h e  necessary s teps t o  ge t  a j o b .  John w i l l  work on these s k i l l s  a t  school  w i th  
t h e  LDITutor .  H is  math teacher w i l l  work on understanding i n t e r e s t  and b a l a n c i n g  a checkbook. The E n g l i s h  
teacher  w i l l  work w i t h  him on w r i t i n g  a resume t o  apply  f o r  a j o b .  John has a l e a r n i n g  d i s a b i l i t y  i n  
r e a d i n g  and w r i t i n g  he needs these s k i l l s  t o  do a l l  t h r e e  o f  t he  these a c t i v i t i e s .  So b o t h  h i s  read ing  and 
w r i t i n g  Goals 1 & 2 suppor t  these a c t i v i t i e s .  

John’s 
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COMMUNITY PARTICIPATION LONG TERM OUTCOME 

The purpose f o r  this section o f  the transition plan is t o  address how 
the student is going t o  be involved in the community after graduation. 
Students have many supports in high school. What wil l happen when 
those supports are gone? How can we replace those supports? How 
can we get students involved in the community? This area is one of the 
most important areas on the transition plan because what happens here 
is for  the rest of the student's life. 

How is the student going t o  travel t o  and f r o m  work? 

Will they use public transportation? 
Does the student have a driver's license? 
Can the student read a bus schedule? 
Can the student use the subwav? 

# 

What wil l the student do w i th  their leisure time? 

Can the student join a community ball league? 
Does the student know how t o  ice skate? 
Does the student belong t o  a youth group? (church, community 
center, ek.1 

Does the student have good Self-Advocacy skills? 

Does the student understand their disability? 
Does the student know when they need assistance? 
If they know when they need assistance, can 
Has the student registered t o  vote? 
I f  the student is an 18 year old male, has he 
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IEP-607 
(Paw ,- of - ) 

Dlecurr and Document a Statement of NWod Trandtlon Seruiwr 

Name ol Student John Date Person(8) Responsible for CoordinaUng Transltlon Sewlcees 
Wme n ststemen1 d IranSitlOn service needs lhet focus on the student's courses 01 study durlng hls/her secondsry cchool experiences (beglnntng at age 14 or younQer, if 
apprOprist0). 

s cong.tm ovteomc~ - mi IS me cnsm fot me a w l  exiting eamrtbn? 
ActMUn and Swlc8c -What mod8 (0 be $ccun~Ushed In OIW yew lo wpporl the 8Wmt in meellno bno-tem OulOQmee? 
Activitiuadw~mUIlindudroommu~eXPdence. 
I! auivkbs and wenrlce, are ImtfucUonal baaed. they mu81 be refkslad h goaIslol)/ec(iwesol IEP. 
fh8 mums c4 study adno the rtudonrr UdMdrry tchocr expsc(ences rtm wpporl the studsnrs longtern goats. 

Tech p n p  b John3 c o w  of stud). John phnr on going 2 y w v  to M a n  Techmcd colrrgr and then go on to a 4 ym col+ 

1 

FOR 16 YEARS AND OLD€R COMPLOED AFTER lEP W!VCLOPMCNI 

EMPLOYMENT AND POSTSECONDARY LONQTERM OUlCOYE: ~ o h n * w l d ~ k c t  
GoelslObjeellves chat Supporc I ActivllleJSenrlces 

Current Year @spOndbb InlIiaUonlDuretlon 
Activities and S e w s  PersolllProvlddr (SPeclrY Dale) 

John b i n  Part sccondnry @tian5 pgnvn  at Elgh 
H@h Schwl. He rill fil l cut an application andgo 
thmugh the necessq testing to enter Mnrlon Tcchnicd 
Collep John rill t a b  Fami& Rebti&;ps 0s a course at 
Mwion Tcchnicol College He will go to Elgin J / Z  o f  the &y 
Md W o n  Tech the rest of the s c h l  day. 

HS/Gxmebr 
M T U C m l a  
LWTutor 
John 
Parurt 

l/o, b, c 

Z/a, b. c 

I 
POSrSCHOOUAWLT LlVlNQ LONG-TERM OUTCOME: 

Goal9Objecliwes that Suppor, 
AclivilieslServices 1 Current Year Responsible InltlalianlDuralion 

Acthrlles and Services PersonfProviUer (Specify Dele) 

John will open a checking and 
savings account. John will f i l l  out 
an application and interview far an after- 
school job. He will be responsible for  
doing his own laundry this school yeor. 

LD/Tutw 
Math Teacher 
John 

POMt 
Eqlish Teacher 

J h ,  b. c 

2/a. b, c 

I 

COMMUNITV PARTICIPATION LONC&TERM OUTCOME: 
Cunenl Year Responsible InitiitionlDuration 

Activities and Services PemnPmvider (Specity Date) 
John is o member o f  the Marion Ratchet L I I  Club. 
He is interested in joining a bowling lmguc this winter. 
John is interested in Politics and plans on attending 

HS/Cwnrcbr 
M TC/Cw&r 
LD/Tutor 
John 
PMnt 

City Council Meetings. John wants to  investipte community 
resources and plans on getting a Meeting with RSC to see 
what services might be awilable for him. 

Vacstional Evabatian GI Needed 0 Not N&ed Date Completed 
FulctionaVOaily Living Evahralion 0 Needed a Nfd Needed Oate Completed 

GoalJOblecUves that Suppofi 
Aclivili eslServices 

J/a, b, c 

2/0, b, c 

John i s  i n t e r e s t e d  i n  j o i n i n g  a bow l ing  league . T h i s  i s  an a c t i v i t y  he can c o n t i n u e  t o  do throughout h i s  
a d u l t  l i f e .  The f r i e n d s  he makes i n  t h i s  league can con t inue  t o  be i n  h i s  l i f e  long a f t e r  h i g h  schoo l .  
John 's  i n t e r e s t  i n  p o l i t i c s  en fo rces  t h e  importance o f  be ing  a s e l f - a d v o c a t e .  John 's  High School Counselor 
can s e t  up a meet ing w i t h  R e h a b i l i t a t i o n  Serv ices Commission to see what resources c o u l d  be a v a i l a b l e  f o r  
John i n  many areas.  John ' s  goa ls  i n  read ing  and w r i t i n g  on h i s  I E P  a r e  addressed i n  t h i s  area because he 
needs these s k i l l s  t o  be a b l e  to s i g n  up f o r  a membership i n  any c l u b  o r  league. He needs these s k i l l s  t o  
f u r t h e r  h i s  knowledge o f  what i s  impor tant  i n  h i s  community by read ing  t h e  newspaper. Issues t h a t  a r e  
impor tant  t o  him can be addressed by w r i t i n g  the  newspaper e d i t o r .  As a s e l f - a d v o c a t e  he can v o i c e  h i s  - -  

(9 fj ' concerns a t  C i t y  Counc i 1 Meet ings.  BEST COPY AVAILABLE 4 7  
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